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A Study on the Effectiveness of Integrating Tablet
APP in Writing Instruction for Elementary School
Students With Writing Difficulties
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Abstract: Character writing ability is crucial for children’s learning and development.
Poor character writing skills and quality not only affect students’ academic performance
but also impact their self-esteem, emotional development, and social interactions. Written
expression disorder, a subtype of learning disabilities, 1s characterized by difficulties such
as spelling errors, misuse of punctuation, and difficulty with grammar. With technological
advancements, the integration of tablets in language learning and clinical therapy has
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shown positive learning outcomes in language acquisition and character recognition.
However, there is still a lack of intervention efficacy studies in handwriting instruction.
This study aims to investigate the effectiveness of using a tablet Application (APP) and
traditional paper-based materials in improving character recognition and handwriting
learning outcomes for children with written expression disorder. The research method
uses a quasi-experimental design, including 21 elementary school students with written
expression disorder, divided into experimental and control groups. A total of six 30-minute
writing instruction sessions were conducted. To evaluate the student’s writing performance
and learning motivation, the pre-/post-writing assessments, the classroom worksheets, the
parent questionnaires, and interviews were used for the analysis. Results showed that after
6 sessions of writing instructions, all participants demonstrated immediate improvement
in character recognition and handwriting accuracy. The use of the tablet APP was
particularly effective for students with initially low handwriting levels.

Keywords: tablet APP, writing intervention, written expression disorder
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